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I have examined the Afrikan origins of education throughout the previous pages of the book. This is particularly the case in the essays on math, science, and literature. It is also the case to some extent with Part One of the essay entitled “The Intergenerational Afrikan Worldview” which forms a section of the overall historical analysis that has been presented. Any culturally significant instruction would address the Nile Valley origins of educational concepts still in practice today, as I have attempted to document in this labor. Additionally, what I have done in the book is presented a broader operational knowledge of Afrikan-Centered education and instruction (sbayt). 


Too often, Afrikan-Centered education is discussed and written about from a philosophical and conceptual approach. Out of sincere concern, teachers and parents often read books, attend workshops, and are given slide presentations which they walk away from with little or no idea of how to implement what they have learned as it relates to the quality of education for their students/children. This book is essentially a how-to-do text on implementing Afrikan-Centered content into the major subject areas by the processes of correction and infusion. First, the misconceptions and myths of miseducation must cease and then the correct Afrikan content must be infused. Additionally and very necessary for this purpose, a curriculum outline or an instructional map is provided in the proceeding pages.   

Below you will find a curriculum outline/map for the subject areas of math, science, literature, social studies, and the general arts (meaning creative and performing arts). Although the descriptions are not extensively detailed, much of what is listed, not all, is in previous the pages of the book itself, often with resources. Either way, teaching is a creative profession, and I cannot stress enough that for Afrikan-Centered instruction and learning to work, the teacher must become a student and study.  In each subject category, you will find a curriculum outline, modules or units of study which includes recommended subject content, personalities, eras of study, and/or some resources in a short explanation or statement about the purpose of certain of the sections. The modules are organized into subject sections and numbered. MM (Math Module), SM (Science Module), LM (Literature Module), and HM (History Module) should make for easier use and reference. Additionally, Afrikan-Centered education is eclectic, that is the historical basis of all subjects is significant, literature and history are particularly linked, math and science will overlap, and art can bridge into several other areas. In essence, the instructor must use the best of whatever content to make the learning process alive and reachable in the student’s mind.

Each module includes a short list of skills and/or objectives that the teacher should use as an instructional guide when deciding on how to construct their lessons around the recommended content. The skills/objectives are flexible. The instructor may consider more or less from this area.    

The modules also include suggested lesson duration or frequency. How long or how often a lesson is taught, its duration or frequency, its emphasis in a given area, depends ultimately on the creativity and knowledge base of the teacher and what the teacher is willing to learn. The suggested duration or frequency is very open. One teacher may create a full unit of what another may teach as a 10 minute preclass lesson.  

The previous pages of the book and outline are in no way all-inclusive, but rather they are a list, more or less, of recommended content for the process of enhancing education in the areas of Afrikan-Centered practice and methodology. For the interested researcher, the categorical curriculum  lists that follows can prove very useful in directing the educational and socialization process of the Afrikan student and/or child. 

Students should gain a level of content understanding or exposure with the recommended modules and skills. It is dependent upon the teacher becoming a student in this process. The road to becoming a teacher takes at least four years of college training, advanced degrees, and/or certificates. The process of re-teaching the teacher is no shortcut. The teacher must be willing to first think differently about the dynamics of the classroom. The teacher must also be willing to think differently about the purpose and the process of education for the Afrikan student. A change in perception is very critical in this process. The teacher must be open to different and correct perspectives about Afrikan people, culture, history, and civilization besides what is in mainstream thought. Ultimately, the teacher must reconsider and raise the expectations she or he has of the students. The proper frame of reference and creative thought are prerequisite to implementing Afrikan-Centered instruction. One must understand that through Afrikan culture, education has a very often, completely different approach than in European or other non-Afrikan content teaching and instruction. 

The function of what is presented below is to provide a roadmap to bring a more wholistic approach to Afrikan instruction or sbayt. Research is the key for this curriculum to work. It is very important, critical, that the teacher and the parent researchers before trying to implement or give instruction to students (or children) on the following modules, unless they are already very familiar with the content. It would prove beneficial for the instructor to also give her or himself a period of introspection, a time of mental house cleaning, to address the misconceptions and erred perceptions that might be held about Afrikan -ness. There is no need for further elaboration on the significance of the categories below, the entire book was detailed for that purpose. One last note should be made on Afrikan art since there is no curriculum outline in the text for it.


There is no curriculum  outline for the performing or creative arts with the other subjects in the proceeding pages. However, it is strongly recommended that the arts instructor take careful and necessary time to thoroughly infuse the class with Afrikan-Centered content. In the culturally based school, all spaces and all subjects reflect Afrikan identity, history, and culture in some way. 


First, the Afrikan dance instructor has found no difficulty with this since the class grows directly out of Afrikan content. With Afrikan dance, we can reconsider Physical Education or gym classes. This class best serves the Afrikan-Centered school as a class of cultural and physical expression. The art form should be accompanied with instruction and lessons. Student should learn about the cultures and peoples who developed certain dance forms. . 


Secondly, creative arts teachers should consider art in ancient and traditional Afrikan cultures, the meaning and works of Afrikan artists, and Afrikan motifs in general. Students should be able to make various types of Afrikan masks and dolls (figurines) and have the instruction and lessons to explain the culture of origin of their artwork. The Afrikan art instructor should also provide students with opportunity to develop their own art skills.  


Last, Afrikan martial arts and nutrition should be incorporated into physical training and exercise. Fitness and defense are art forms that are seriously lacking in our community. Students must be taught discipline through martial arts and ways to develop health.

MATHEMATICS

MM1: Afrikan Numbering Systems

Duration or Frequency: One full lesson, preclass or post lesson(s).

There is a myth the Afrikans were preliterate and ignorant before Europeans came to the continent. This myth begins to undergo deconstruction when the researcher finds out that Afrikans were the world’s first enlightened people. Numbering systems are one such example, and they have existed not only in the Nile Valley, but throughout the continent. 


One can study and teach the Afrikan numbering systems throughout the continent. Among the many cultures/nations/languages that provide us with Afrikan numbering systems are KMT, Yoruba, Dogon, Kiswahili among various nation groups, and so many others.

Skills/Objectives: Counting, Place Values, Linguistic Comparisons 


MM2: KMT measuring ruler (royal cubit)

Duration or Frequency: One full lesson, preclass or post lesson(s).

It is of great historical significance the world’s first measuring rulers are found in Afrika. Yet, so few know this simple fact. The royal cubit can be used to teach very basic math skills. It is a great mathematical-historical lesson because the ruler includes fractions and Mdw Ntr symbols. Like most if not all of the following modules, one can always revisit the historical significance of the royal cubit in classroom instruction in other content. 
Skills/Objectives: Whole number, Place Values, Fractions, Decimals


MM3: Conversions with Eye of Heru (Wedjat)

Duration or Frequency: A full unit or several lessons.  

With the “Eye of Heru” as the initial reference, students can learn the KMT concept and use of fractions. Fractions are essential divisions of units, and therefore they are also decimals - all skills that can be taught with this ancient Afrikan symbol. The Wedjat or “Eye of Heru” provides an example of the use of Afrikan symbolism and the incorporation of mathematics. 

Skills/Objectives: Fractions, Percents, Ratio, Reducing, Decimals, Division


MM4: The Zero in KMT: the place of Ma’at

Duration or Frequency: A full unit or several lessons.  


In European education, the zero is nothingness. Among a civilization such as the Nile Valley where the people based their total worldview on a concept such a Ma’at, the zero would hold a different cultural perspective. To the right of the zero are positive numbers (or integers) and negatives to the left, which means that the zero is the domain of balance. The concept of Ma’at in algebraic equations can be used to provide students with another frame of referential understanding. Again, this also holds opportunities for moral lessons. Often, when I have taught equations to students, it is with a scale of Ma’at on the board or in the classroom.

Skills/Objectives: Algebra, Formulas, Positive and Negative Numbers, Equations: the zero as Ma’at / the center of the equation


MM5: Pyramid Math: A method of calculating shapes.

Duration or Frequency: A full unit or several lessons.  

Pyramid math deals first with the dimensions of the Great Pyramids, and second with formulas used in calculating these shapes. The instructor may then use primarily the geometry of triangles and pyramids, and the various types of angles produced from superimposing a circle or circles over them. The instructor may superimpose a rotated  triangle inside of another, a pyramid inside of a circle or rectangular prism, a circle inside of a triangle, etc. These methods of pyramid math with allow students to learn the interactions of formula equations with various shapes.   

Skills/Objectives: Geometric Shapes, Geometric Formulas, Degrees, Angles, Equations


MM6


Kemetic Calendar / Cosmogram, Kongo Cosmogram
Duration or Frequency: Preclass, Post class, or Class lesson(s).


For this exercise, the instructor should initially use the Zodiac calendar from the Temple of Harthor or Het-Heru from Dendera. A more advanced study would include a knowledge of the KMT numbering system for the months and year. This would include the Nile Valley names for days, weeks, months, and years. 


The Kongo Cosmogram can be used to understand Afrikan symbolism as it is a much more simplified version of the calendar from Dendera. The Kongo Cosmogram teaches the fundamental concept of Afrikan existence in time and space. See SM11 and SM10 for more details. 

Skills/Objectives: Calendars, Place Values, Degrees, Time and Space


MM7: Time Keeping Devices: use of shadows, light, volume, and structures
Duration or Frequency: A full unit or several lessons. 


Our Afrikan ancestors invented and used several types of time keeping devices. Along the Nile, the Afrikans invented/used solar, lunar, stellar, and seasonal  calendars. This was done by the intergenerational observations of the heavens (stars) for many thousands of years.


 Water Clocks, Shadow Clocks, Tekhens, Pyramids, and Temples were all types of time keeping devices. The instructor should begin such a study by defining time itself and addressing why the measurement of time is significant. MM6 on the Kemetic calendar would be very useful before presenting this module.

Skills/Objectives: Knowledge of Afrikan Technology, Concept and Measurement of Time, Calendars, Degrees


MM8: KMT measures and weights

Duration or Frequency: A complete unit or several lessons.

KMT had a complete system of measures and weights. The KMT system can be compared with the metric and standard system. In Kemet, it was significant to measure and find the volume of the grain and other food stuffs during harvest time. They measured their amounts of gold and other metals. Oils and beverages were measured. The people of KMT used a device call the Nilometer to measure the flooding of the Nile. It was due to these techniques that the Afrikans developed geometry and equations. Ma’at was at first a Spiritual code, but eventually the concept of balance took on great meaning.


 A more extensive study would find that other Afrikan cultures used weights and measures, linguistic or cultural elements of which can be found throughout Afrika such as in the Nile Valley, the East Afrikan coast, the Ashanti, the Malian home of old Timbuktu, and the Congo basin.  
Skills/Objectives: Ancient and Modern Measures and Weights, Equations, Basic Operations


MM9: Architecture of KMT: Diagrams and Measurements of Buildings 
Duration or Frequency: A complete unit or several lessons.


Nile Valley civilization provides a ranging study of various ancient architecture. From the Giza to Abu Simbel and beyond, architecture abounds in the Nile Valley like no other ancient nation. This presents itself as very useful for the creative instructor. Students can draft with ratio scale measurements (inches to feet to yards) some of the many buildings and monuments from KMT. Students may draft parts of Temple such as the entrance to Waset. Tekhens, pyramids, and columns may be used. Students can use the KMT system of using the grid background for proportions with the drafting. Using the grid background would then allow for an introduction to coordinate planes. The teacher may then use these skills to draft some modern architecture. See SM2 for a scientific approach.

Skills/Objectives: Knowledge of KMT Architecture, Drafting Skills, Measurement, Ratio Measurement, Dimensions, Coordinate Planes


MM10: Ahmose Text and Other Math Papyri

Duration or Frequency: A complete unit or several lessons.


The Ahmose Papyrus is the founding textbook on mathematics in the entire world. Although this book is of great antiquity, it has many of the same mathematical concepts used today in grade schools, high schools, and colleges throughout the world. Equally, the teacher should consider instruction on the other mathematical and scientific papyri such as the Moscow, Kahun, Ebers, and Smith texts. I would recommend that the instructor begin with Cheikh Anta Diop’s Civilization or Barbarism, in particular his chapter “Africa’s Contribution: Sciences,” and RJ Gillings’s Mathematics in the Time of the Pharaohs.   

Skills/Objectives: Advanced Study of Nile Valley Math and the Origins of Modern Math.


MM11: Ancient Biographies of Afrikan Mathematicians
Duration or Frequency:  A complete unit or several lessons.


Some of the great Afrikan mathematicians from antiquity are Imhotep of Third Dynasty, Senedjem of 19th Dynasty, and the Afrikan woman Hypatia of Alexandria. All students should learn about the contributions of their ancestors in the subject of math. The study of biographies produces a needed sense of self and race confidence. Biographies place a face or personality to the subject and makes it more tangible to the mind of the student. 

Skills/Objectives: Historical and Chronological Background 


MM12:
Modern Biographical Studies of Afrikan Mathematicians
Duration or Frequency: A complete unit or several lessons.


Teachers must take some time to educate their students on the many great Afrikan mathematicians that our people have produced. In effect, this is giving the Afrikan personality to mathematics. Some of the great Afrikan mathematicians of note are the astronomer and mathematician Benjamin Banneker, the computer scientist and programmer Annie Easley, the physicist and mathematician J. Ernest Wilkins Jr., and mathematician and computer scientist Phillip Emeagwali.

Skills/Objectives: Historical and Chronological Background 


MM13: Word Problems: Relevant/Real Life Mathematics
Duration or Frequency: Preclass, Post class, or Class lesson(s).


There is never enough instruction in mathematics given on the analysis of current and historical events. The basis of mathematics should address real life and relevant word problems. Word problems and critical analysis are ways math presents itself in the real world. However, it is taught in the classroom the exact opposite as raw operations and numbers primarily. All too often teachers spend the entire year focusing on numerical math problems, and then students are unprepared when they encounter word problems on any type of standardized tests. 


On the subject of relevant or real life math, for Afrikan people, this would mean addressing the subject as it relates to building and maintaining the economics of our communities and nations. The recommendation for this area is Blueprint for Black Power by Amos Wilson.

Skills/Objectives: Development of Critical and Analytical Thinking, Developing Math Problems from Word Problems, Development of Math Skills for Nation Building

SCIENCE

SM1: Significant and Recent Archeological Discoveries that connect the Afrikan Origins of the Human Chain and Civilization
Duration or Frequency: A complete unit or several lessons.


To implement this module, the teacher must be prepared to search out articles on archeological discoveries or other insightful sources. The discovery of Human remains always offer some new insight on the origin and evolution of Humans and Human civilization. Artifacts from ancient civilizations are equally revealing of the past. From such discoveries, we know with fact that Afrika is the birthplace of Humanity and civilization. Discoveries in Afrika have yielded so much information and insight such as the following: the first pre-Human and Human remains, the world’s first use of fire, the oldest mines and iron instruments, the oldest farming and irrigation systems, the first domestication of animals, the first time Humans mapped the stars, the oldest boats, the oldest writing and numerical systems, the oldest mathematical-scientific books, the oldest sacred text, the oldest literature, the oldest libraries, the world’s first places of worship and intellectual centers, and so much more. There are so many vantage points that the instructor may begin with on Afrikan archeological discoveries. 

Skills/Objectives: Chronology of Humanity and Civilization. History of Recent Discoveries. 


SM2: Architecture

Duration or Frequency: Preclass, Post class, or Class lesson(s).


Pyramid building and temple building technology in classical Afrika makes for interesting instructional lessons and learning. The instructor may consider a comparison of KMT and Kushite (Ethiopian) Pyramids or study the temples or colonnade architecture of KMT. The insightful science teacher should give instruction on the methods of pyramid and temple building, the materials used in the building process, and the social infrastructure that was in place to feed and pay the workers. At some point the instructor must deconstruct the great myth of Hebrew slaves building the pyramids and their enslavement in KMT. In addressing architecture from the scientific perspective, the structural soundness of what was built should be considered. Timbuktu and Great Zimbabwe also offer some ancient Afrikan architecture for study. See MM9 for more details from a mathematical perspective.

Skills/Objectives: Knowledge of KMT Architecture, Building Materials, and Social Ingenuity  


SM3: Scientific Method 
Duration or Frequency: Preclass, Post class, or Class lesson(s).

As we have explained in the chapter “Afrikan Science and Technology,” the Scientific Method is a creation of the Human mind. All cultures have used the scientific method. It is not distinctly Afrikan or European. Where chronology is concerned, it is a fact that the first documented use of the scientific method is in the Nile Valley. The world does not owe its development to Europe. If anything, the reverse is true. Additionally, as was also noted, Theophile Obenga has shown us that The Ahmose Mathematical Papyrus has the oldest recorded Scientific Method in the world. Yet, any people who have built enduring nations, or monuments, or projects of any kind have used the Scientific Method. 
Skills/Objectives: The Steps of the Scientific Method: 1. Observation 2. Hypothesis 3. Prediction 4. Tests     

SM4: Agriculture and Domestication

Duration or Frequency: Preclass, Post class, or Class lesson(s).


Students should learn about the agricultural development that happened in the Nile Valley, which was the first in the world. The development of agriculture was one of the most significant developments in Human history. The surplus of food would led to the specification of trades, and this in turn led to the march of Nile Valley culture, civilization, and art. Agricultural development happened along with the domestication of animals, and this should be ignored. Agriculture was the foundation of Nile Valley civilization.  


Instruction must be given, among other areas, the types of food and nutritional habits of the KMT people, the KMT new year beginning with the Nile River (Hapi) annual flooding, the feeding of pyramid builders and crafts workers, and how the abundant supply of food led to an advance in the arts and sciences, politics and education. 

Additionally, prior to colonialism in Afrika, Afrikan kingdoms and empires were built from agriculture and trade. Colonialism would interrupt and nearly destroy the social fabric of many nation groups in Afrika. The science teacher may use the lessons on agriculture to preface instruction on the nutritional (vitamin, mineral, and live enzyme) benefits of certain foods, and this could very easily transition into lessons on digestion and Human anatomy.    

Skills/Objectives: Chronological background, Early Development of Advanced Societies, Afrikan Food Variety, Benefits of Certain Foods


SM5: Kemetic Pharmacopoeia
Duration or Frequency: Preclass, Post class, or Class lesson(s).

Part of the instruction on the development of agricultural science must address the medicinal usage of plants and nutrition in KMT. Since the beginning of Human history, Afrikans have used nature as a source of health and healing. Such a lesson would have to provide some instruction on the healing properties of food and plant based medicines. A lesson of this type could easily transition into instructions on preventive health and wholistic living.  
Skills/Objectives: Medicinal Properties of Plants and other Foods


SM6: Traditional Afrikan Pharmacopoeia
Duration or Frequency: Preclass, Post class, or Class lesson(s).


The use of nature in the healing process is common throughout the Afrikan continent. A closer look at the healing practices of various Afrikan cultures would prove a worthy study of science. For the instructor, it would benefit to address the healing properties of the plants or vegetation being discussed.  
Skills/Objectives: Medicinal Properties of Plants and other Foods


SM7: KMT and the Table of Elements
Duration or Frequency: Preclass, Post class, or Class lesson(s).


 Various metals were used throughout KMT for architectural and farming tools, weapons and hunting tools, jewelry and jewelry making, medical supplies, and household wares. An introduction of students of Afrikan descent to the Periodic Table of Elements could be the use of metals by their Nile Valley and other Afrikan ancestors. Afrikans used iron over a thousand years before the Hittites. There was no classical Greek and Roman sculpture when the 18th Dynasty Afrikans made artwork of gold and silver. Nile Valley Afrikans used metals and semi-precious stones for jewelry when the concept was totally foreign to other ancient nations. I must recommend Charles Finch’s works such as Echoes of the Old Darkland and Star of Deep Beginnings.    

Skills/Objectives: Periodic Table of the Elements


SM8: Medical Science:

Duration or Frequency: A full unit or several lessons. 

Nile Valley Afrikans had pioneered medical science over thousands of years before Hippocrates, called the “Father of Medicine.” In schools today students are taught no clue of this fact. Documented evidence of the Afrikan use of medical science can be found in the Edwin Smith and Kahun medical papyri.  In many traditional societies, medical science had reached an appreciable level and skill of treating various illnesses. In Kemet, bone surgery and wound stitching were used. In ancient Timbuktu, removal of eye cataracts was practiced. The Banyoro of Uganda successfully performed the Caesarean section when women in Europe were dying from the same procedure. Afrikans were using vaccination long before Onesimus, an Afrikan, introduced the process into America. The Afrikan use of plants and herbs continue to supply Western nations with ideas for medicine and cosmetics. These are only a few example of Afrikan medical science.

Skills/Objectives: Afrikan origins, development, and methodology of medical science


SM9: Mummification
Duration or Frequency: Preclass, Post class, or Class lesson(s).

Pulling the brain out the nose, removing and preserving organs, preserving and wrapping the body, all of this with ritual and ceremony, the subject of mummification always captures the student. 


Did the Nile Valley knowledge of anatomy come before or after the knowledge of mummification? Did they develop mutually? These are questions that may be used to engage the class. Afrikans in KMT had a profound knowledge of the heart and circulatory system, the digestive system, the skeletal and muscle system. Did this knowledge develop before or after or mutually with the practice of mummification? Of course, the creative teacher may then use this inquiry engagement to teach about the body systems.  
Skills/Objectives: Nile Valley method of mummification and body systems


SM10: The KMT Zodiac Calendar from the Temple of Het-Heru
Duration or Frequency: Preclass, Post class, or Class lesson(s).


The Dendera Zodiac falls under a broader study on KMT astronomy. Yet, the zodiac itself is very particular as a window to the subject because of its completeness. Through learning the Nile Valley concept of the universe and the meaning of Afrikan symbolism, the Zodiac Calendar at the Het-Heru Temple of Dendera is teachable in science. I would recommend Tony Browder’s Nile Valley Contribution to Civilization as a resource. See MM6 and SM11 for more details.  
Skills/Objectives: Astronomy Degrees, Time and Space 


SM11: Afrikan Calendars
Duration or Frequency: Preclass, Post class, or Class lesson(s).


Knowledge of Afrikan astronomy goes back to the beginning of Human history. Afrikans throughout the continent have invented all types of calendars. The first documented use of the 365.25 day solar calendar is in KMT. Afrikans in KMT also invented and used the other types of calendars, i.e. the lunar calendar, stellar calendar, and seasonal calendar. The Dogon of Mali inherited the stellar calendar based on the Sirius star system from their Nile Valley ancestors. Afrikans throughout the continent have used seasonal calendars of some type. This is not to say that the use of calendars throughout the world all came directly from Afrika, yet their is ample evidence that certain ones have at least a strong relationship to Afrika. See MM6 and SM10 for more details. 

Skills/Objectives: Afrikan Use of Various Calendars, Astronomy, Degrees, Time and Space


SM12: Ancient Biographies/Nation Studies
Duration or Frequency: A complete unit or several lessons.


There are many personalities from KMT that must be studied. One method of introduction of any subject is to begin with a focus on personalities, that is ancestors, who made contributions to the subject. In science, one may begin with  Imhotep of Third Dynasty or Senemut of 18th Dynasty. In a broader context, the instructor may give an overview of a certain nation group before teaching about their knowledge of a certain science. See SM19 for a different perspective.

Skills/Objectives: Knowledge Base of Afrikan Contributors to Science


SM13: Health, Nutrition, Fitness, and Exercise
Duration or Frequency:  A complete unit or several lessons.


Afrikan people in America are leading the categories in deaths for all of the major illnesses - heart disease, stroke, and cancer. People are being diagnosed younger and younger with diabetes. Due to our nutritional habits, our children are the most obese of all children, not only in the US but the world. That health awareness is significant for our people is a doubtless understatement. We must create an environment for our children that enhances their physical health and health awareness. I refer the researcher to the essays “Health, Fitness, Well-being, Spirit, and Education” and  “21 Djedu-Kheperu-Ra” for a more practical approach to our health catastrophe.

Skills/Objectives: Nutrition Awareness, Balanced Exercise Routine, and Mental/Physical/Spiritual Health


SM14: Melanin Science: 
Duration or Frequency: Preclass, Post class, or Class lesson(s).


Eventually melanin science will mature beyond the metaphysical studies it is limited to today. The role of melanin to the Afrikan body is of great significance to our people. Instruction may address the role of melanin in Human evolution (see SM1), protection from cancer, and the Vitamin D factor would be junctures of instruction. Cheikh Anta Diop is one of the pioneers of melanin science. He used the process of melanin detection to prove that the ancient Egyptians (people of KMT) were in fact Afrikans. Diop’s Melanin Dosage Test and its significance may be considered. 

Skills/Objectives: Significance of Melanin in Human Evolution and its Interaction with the Human Environment 


SM15: Blacks and NASA
Duration or Frequency:  Preclass, Post class, or Class lesson(s).


Beth Brown, Guion S. Bluford, Mae C. Jemison, and Stephanie Wilson are some of the Blacks who have made contributions to NASA. From antiquity to the cutting edge of modern science, Afrikans continue to make contributions to the field. As biographical studies or studies on certain aspects of the development of space science may begin with Blacks in NASA

Skills/Objectives: Knowledge Base of Afrikan Contributors to Space Science


SM16: Global DNA Studies
Duration or Frequency: Preclass, Post class, or Class lesson(s)

The study of DNA is a field of biological science. In college and high school, we should encounter the study at different point. To make the study of DNA more significant and relevant to the Afrikan student, the instructor should consider the significance of DNA studies to Afrikan people as an introduction.


With a swab of saliva or some other DNA sample, a way for people of Afrikan descent to discover what part of Afrika they have roots in are provided. The problem with the study is simple to figure out. Afrikans mixed on slave ships, intermingled during slavery, and have done so after slavery. The chances of an Afrikan having genetic lineage back to one and only one particular ethnic group is very rare. In fact, this is even rare in Afrika itself where a person may have never been outside the continent because Afrika is a continent of migration, always has been. Therefore, the teacher may engage the class with critical inquiry about the accuracy of DNA sampling of Afrikans in America to find singular Afrikan roots. Nonetheless, the study of traceable DNA would prove interesting and enlightening to students. 
Skills/Objectives: Knowledge of DNA


SM17: Global Warming and Alternative Energy Sources
Duration or Frequency: A complete unit or several lessons.

At the rate modern technology is proceeding, Earth’s capability of sustaining Human will be destroyed. All people and nations should take interest in global warming and the development of alternative energy sources that are non-polluting. This is one of the greatest challenges facing Human existence, and we must educate the next generation on the disastrous impact of global warming. Essentially, we must do at least three things: 1. Produce leaders who will effectively address the matter 2. Produce scientists who will do the same and 3. Produce an Earth and environmentally conscious world population. The world must become more environmentalist in thought, expectations, and demands of various nations; otherwise we will all suffer.
Skills/Objectives: Environmental Consciousness


SM18: Nature and Afrikan concept of Balance: 
Duration or Frequency: Preclass, Post class, or Class lesson(s).


Sustaining the environment and living in harmony (Ma’at) with nature is a concept that Afrikans were mastering thousands of years ago. The study of Afrikan concepts of nature may include various concepts about Afrikan Spirituality and the worldview of different cultures in the continent. Every traditional Afrikan culture at its core would have values and concepts that affirm the balance of nature and Human society. This is evident in the Mother Earth concepts in various parts of Afrika, such as Asasse Yaa of the Akan. The balance of Nature and Humanity is evidenced in the concepts of Orishas among the Yoruba and Netchers in KMT. Water and Earth are sacred in Afrikan traditional cultures. All Afrikan societies have a form of giving libations and offerings to the sacredness of Earth and honoring nature.  

Skills/Objectives: Knowledge of Afrikan Sacred Concepts


SM19: Modern Afrikan Pioneers and Inventions
Duration or Frequency: A complete unit or several lessons.


People of Afrikan descent have made many contributions to science and inventions. Just a sampling of the Afrikan contribution may include Granville T. Woods and railroad inventions, George Washington Carver and agricultural science, Lewis Latimer and the light bulb, Percy Julian and Chemistry, Philip Emeagwali and the Supercomputer/ internet, Patricia Bath and laser eye surgery, Maria Britton Brown and the security system, Jane Cooke Wright and Louis Tompkins Wright and the treatment of Cancer. See SM12 and SM15 for a different perspective.

Skills/Objectives: Knowledge Base of Afrikan Contributors to Modern Science

LITERATURE

LM1: Types and Use of Styles in KMT and in traditional Afrikan societies
Duration or Frequency: One or more full lessons, should be revisited for reinforcement.


The writing styles are Expository, Persuasive, Descriptive, and Narrative. It would prove for excellent instruction to examine samples of the four main writing styles and their various uses in Afrikan literature, classical and traditional, written and oral. The instructor may visit the abundant supply of KMT literature. The Epic of Sundiata, the Story of Anansi, and other West Afrikan stories, myths, and proverbs are useful consideration. The Zulu Declaration and the Afrikan National Anthem in its various forms will provide background for instruction. Of course, the text of the modern Afrikan writer will fit with this instructional dialog (see LM8). 

Skills/Objectives: Afrikan Use of Writing Styles


LM2: Interpreting Meaning Symbols in Afrikan Culture
Duration or Frequency: Preclass, Post class, or Class lesson(s).


A basic understanding of the Mdw Ntr system, Adinkra system, and other Afrikan  symbol systems is a form of Afrikan literacy. Some other cultures may not have a system as complex as the Adinkra, yet throughout Afrika there are ceremonial and traditional symbols used on certain occasions or events.  

Skills/Objectives: Knowledge and Literacy of Afrikan Symbolism


LM3: Basic Mdw Ntr
Duration or Frequency: Preclass, Post class, or Class lesson(s).


A basic translation of Mdw Ntr (Hieroglyphs) can be attained with students at a range of ages.  A profound understanding of Mdw Ntr will take years, but with good instruction a student can learn basic concepts easily. Mdw Ntr translation with textual support can be offered at the high school level, and universities without some course in Mdw Ntr should consider themselves lacking. At the very least, a knowledge of the basic and common symbols is needed in order to better understand the KMT worldview. 

Skills/Objectives: Mdw Ntr Grammar and Nile Valley Culture


LM4: Nile Valley Literature
Duration or Frequency:  A complete unit or several lessons.


Nile Valley literature is rich. Stories like Man and His Ba, the Prophecies of Neferti, the Mdw Nfr of Khun-Inpu, the Tale of Sinhue, the Sbayt of Ptah-Hotep, and so many other texts must become a cornerstone of literary analysis in the culturally infused classroom. While teaching about or from Nile Valley literature, the instructor should consider among other ways of building insight the following: the settings, the characters, the meaning of names and places, recurrent words in the text, the moral or ethical value of the text, what happened before or after the characters came into the story, cultural expressions and messages in story, and the general purpose of the writing. 

Skills/Objectives: Background of Nile Valley Texts and Literacy Interpretation 


LM5: Oral Traditions throughout Afrika (Epics, Proverbs, Stories, etc.)
Duration or Frequency:  A complete unit or several lessons.

The oral tradition is the stories, myths, legends, proverbs, etc. that were passed done verbally over generations. Afrika has a body a literature that is from the oral tradition. The epics, the stories about the founding of nations, the proverbs throughout the continent, the Afrikan creation stories, the Orisha stories of Nigeria, the myths of the people far and wide in the continent, and countless other texts that were originally oral tradition make up a library of Afrika literature to consider. See LM1 for a different approach. 
Skills/Objectives: Knowledge of Afrikan Oral Tradition


LM6: Literature, Art, Politics, and Organizations in the Harlem Renaissance
Duration or Frequency: A complete unit or several lessons.


The Harlem Renaissance is another rich era in Afrikan history with literary wealth. Zora Neal Hurston, Claude McKay, Alain Locke, WEB Du Bois, Marcus Garvey, Carter G. Woodson, Arthur Schomburg, Drusilla Dunjee Houston, Paul Robeson, Richard Wright, Cyril Briggs, A. Phillip Randolph, and the other artists and organizers of the era offer an abundance of materials and biographical information for instruction and learning. 

Skills/Objectives: Background of Significant Historical Era 


LM7: Negritude Writers
Duration or Frequency:  A complete unit or several lessons.


Negritude, like the Renaissance, was an era of Afrikan awakening. An introduction to the Negritude movement would begin with the founders Aime Cesaire from Martinique in the Caribbean, Leopold Sedar Senghor from Senegal in West Afrika, and Leon-Gontran Damas from French Guiana in South America. However, as I explained in Part Two of the essay “The Intergenerational Worldview,” there are other writers to consider from the era, one of the most significant being Alioune Diop.

Skills/Objectives: Background of Significant Historical Era 


LM8: Biographical Studies of Afrikan Male and Female Creative Writers and their works
Duration or Frequency:  A complete unit or several lessons.


The works of Afrikan male writers such as Chinua Achebe’s Things Fall Apart and Wole Soyinka’s Ake: The Years of Childhood, have received some due attention. However, the works os some Afrikan female writers such as Tsitsi Dangaremba Nervous Conditions, Buchi Emecheta’s The Joys of Motherhood, Makuchi’s Your Madness, Not Mine have yet to receive any due attention. The creative literary instructor must be able to bridge this problem. Afrikan Male and Afrikan female writers have made contributions to the field of literature, and we must consider a broader variety of the works of all, at least more than what has been done.  
Skills/Objectives: Knowledge Base of Afrikan Creative Writers


LM9: Resistance Literature: Anti-Slavery/Anti-Lynch Literature, Autobiographies, Speeches, Newspapers.
Duration or Frequency:  A complete unit or several lessons.


The Afrikan resistance literature in general is neglected. The Afrikan American resistance literature is one aspect of this neglected literature. Anti-slavery literature is likewise neglected.  We must give instruction on the writings and life stories of Olaudah Equiano’s account of the Middle Passage, the antislavery poems of Francis Ellen Watkins Harper, the body of speeches and writings by Frederick Douglass, David Walker’s Appeal, Nat Turner’s Confessions, Henry Highland Garnet’s Speeches, Sojourner Truth’s speeches, the speeches and writings of Ida B. Wells, and so much more. A fine piece to consider for literary and historical context would be Dessalines’ proclamations against the French after the Haitian Revolutionary War, available in Jacob Carruthers’ Irritated Genie. Children must never be left with the impression that their ancestors didn’t fight with pen, sword, and gun against slavery.

Skills/Objectives:  Knowledge Base of Afrikan Anti-Slavery/Anti-Lynch Literature 


LM10. Resistance Literature: Anti-Colonial Literature,   Autobiographies, Speeches, Newspapers
Duration or Frequency:  A complete unit or several lessons.


Among the most neglected aspects of Afrikan literature is the body of anti-colonial/resistance texts. The names and writings of Alioune Diop, Amilcar Cabral, Jomo Kenyatta, Nelson and Winnie Mandela, and John Garang do not ring with their historical due. The great speeches, letters, and writings of these leaders and others like Patrice Lumumba, Julius Nyerere, and Sam Nujoma are not given their proper place in history. See HM9 for Historical Context.

Skills/Objectives: Knowledge Base of Afrikan Anti-Colonial Literature and Global Afrikan Literature


LM11: Afrikan Descendent Caribbean/Latino/South American Writers, Leaders, and Scholars.
Duration or Frequency: A complete unit or several lessons.


Afrikan literature is global with writers from various countries, in both hemispheres. Historical and currently, the Afrikan world has produced Black writers and leaders from South America such as Abdias do Nascimento of Brazil and Walter Rodney from Guyana. We have Caribbean writers such as Frantz Fanon of Martinique and Nicolas Guillen from Cuba. Claude McKay of Jamaica wrote an excellent book, Banana Bottom, with his country as the background. I must include for literary analysis the speeches of Hugo Chavez of Venezuela, although of mixed Afrikan and South American indigenous parents, he is a conscious and proud Black man who is anti-imperialist and anti-colonial. 

Skills/Objectives:  Knowledge Base of Afrikan Global Literature and Speeches


LM12: Resistance Literature: 1960s to 1970s
Duration or Frequency: A complete unit or several lessons.


 For the era of the Black Power and Civil Rights movements of the 60s and 70s, it is the nature of literary analysis to deal with primary sources or first hand accounts to gain insight into the events of the time. The same can be done in historical instruction, see HM9 to HM14, but we must honor the need for how eclectic this process should be with interlinking history and literature. Secondary accounts, works by other people who were not present are also enlightening. We need only consider works such as Charles Jones’ Black Panther Party Reconsidered and Clayborne Carson’s several historical works on leaders and organizations from the 60s and 70s.  


The era is rich in texts for literary analysis. In 1962, Robert Williams’ wrote his Negroes With Guns. Williams is significant because he was a predecessor to Malcolm X and the Black Panthers. Martin Luther King’s 1964 Why We Can’t Wait, a short history of the Civil Rights movement up to that time and his 1967 Where Do We Go From Here in which he discusses Black Power and other issues are recommended. Dr. King had several other works. It benefits instruction to see the evolution of King’s thought, instead of freezing him in time to one speech. Malcolm X’s Autobiography was published after his 1965 assassination. This book continues to inspire readers today in not only understanding Malcolm’s times, but it also inspires readers into social change today. The speeches, articles, autobiographies, and biographies of leaders like Ella Baker and Fannie Lou Hamer of SNCC, the Black Panther Party’s Huey P. Newton and others, Maulana Karenga of the US organization, and others would serve as primary source materials and provide literature for instruction on the era. Although published in 1987, Assata Shakur’s Autobiography  is primary source material on the 60s and 70s. There is some basic historical  literature that we cannot continue to neglect to teach our children and students. See HM12 for historical perspective.        

Skills/Objectives:  Knowledge Base of Social Resistance

HISTORY / SOCIAL STUDIES

HM1: Geography 
Duration or Frequency: Preclass, Post class, or Class lesson(s).


Students may be instructed to name the countries in Afrika and their capitols. It is important for students to know the political boundaries and the geographic landscape of the continent, such as rivers, mountains, deserts, etc. Students may receive instruction on the history of certain key countries and ethnic groups in the anti-colonial struggles of Afrika. The instructor may find it very useful to begin a lesson by first providing the visual geography of the nation or nations in question. This can be used before giving instruction on any country or region in the world. Students should have a geographically visual location of countries before studying. 

Skills/Objectives: Geographic Knowledge


HM2: Afrikan Origins of Humanity and Civilization
Duration or Frequency: Preclass, Post class, or Class lesson(s).

One of the very first lessons that students should learn is that Afrika is the origins of humanity and civilization. Instruction may be based on recent archeological evidence like the Lucy find or historical accounts from ancient writers or the research of present day scholars such as Cheikh Anta Diop. For more details, see the SM1 section under Science, “Significant and Recent Archeological Discoveries that connect the Afrikan Origins of the Human Chain and Civilization.”
Skills/Objectives: Chronology of Humanity and Civilization. History of Recent Discoveries.


HM3: Nile Valley Civilization
Duration or Frequency: A complete unit or several lessons.


Nile Valley civilization is Afrika’s classical civilization which led not only Afrika but the entire ancient world. Therefore, the Nile Valley must become more or less the nucleus of educational instruction in all subject areas. Instruction must not remain on the Nile Valley for the entire year, but it is one of the ongoing reference points of instruction. If year long instruction does not begin with the Nile civilization and culture, it is noted at various junctures. 


The instructor must become very familiar with the chronology of KMT and major personalities of the nation. Significant, but not exclusive to Nile Valley civilization would be the study of the following: pre-dynastic civilizations and KMT dynastic chronology, great male and female KMT ancestors, KMT culture, Mdw Ntr and Mdw Nfr, the concept of Whmy Msu, and KMT and Ethiopia (Kush) comparative studies

Skills/Objectives: KMT Chronology, Ancestors, and Civilization


HM4: Resistance History of North Afrika
Duration or Frequency:  A complete unit or several lessons.


The resistance history of Afrikan people is all but entirely ignored, and this is not without design. Instruction should be given on the historic great Hannibal of Carthage, the resistance of Kahina and Kuesila in the 8th century to Arab invasions, and Tarik and the Moors 711 ACE invasion into Europe.

Skills/Objectives: Knowledge Base of North Afrikan Resistance


HM5: Rise and Fall of West Afrikan Empires
Duration or Frequency:  A complete unit or several lessons.


West Afrika offers a rich history of kingdoms and empires. Some of the major personalities which should provide basic instruction are Tenkhamenin of Ghana, Sundiata the founder of Mali, the legendary Mansa Musa of Mali, and Sunni Ali Ber the founder and warrior-king of Songhai. Studying the structure of the societies, the wealth of the empires, and the feats that were accomplished would enrich classroom instruction.

Skills/Objectives: Knowledge Base of West Afrikan Empire Building in the Pre-Maafa Era

HM6: The Afrikan Maafa:
Duration or Frequency:  A complete unit or several lessons.


Students must learn the historical truths about the Maafa. Arabs enslaved Afrikans before Europeans with all the same brutality and inhumanity. Afrikans had a form of cultural servitude that did not resemble the gross inhumanity of the European or Arab system. Slavery was widely accepted in the Americas, from the American presidents to the American poor, many held Afrikans in brutal slavery. 


The Afrikan Maafa started around 3,500 years ago, and it has not stopped to this very day. The Maafa has been the cause of so much turmoil, bloodshed, and genocide in the Afrikan world. The Afrikan Maafa began with the Hyksos invasion of KMT. The Arab Muslim invasion of Afrika in 639 ACE was a continuation of the Maafa, especially with the spread from the initial invasion across North Afrika and south into the Sudan. The genocides today in South Sudan and Darfur are continuations of a long assault on the Afrikan continent by Arabs.


The rise of the European slave trade, colonialism, and neo-colonialism are but continuations of a long period of foreign aggression against Afrikan people. However, we must not use the Maafa to retreat into victimization history. In teaching about the Maafa, we must teach it parallel with resistance history. Following this module, you will find three possible modules on resistance history.

Skills/Objectives: Knowledge of What Afrikans Endured in the Maafa of Colonization and Slavery


HM7: Anti-Slavery Wars:
Duration or Frequency:  A complete unit or several lessons.


Afrikans have waged wars against slavery all around the world. In the 7th to the 9th century in Basra, Iraq the Afrikans called Zanj fought at least 3 major wars against the Arabs.  From 1791 to 1804, the Haitian Revolutionary War was waged against slavery, and the great Dessalines would emerge to bring the nation to independence. Queen Nzinga fought Portuguese enslavers for several decades in the Angola-Congo region. Jamaican warrior-queen Nanny led her maroons warriors against the English in the 1700s. There were wars in South America, such as that of Palmares led by Zumbi. Florida maroons fought the US government in the Afrikan Seminole Wars of the 1800s. Afrikans never tamely accepted slavery. Slavery was fought from beginning to end, and the fight was global.

Skills/Objectives: Historical Background on how long and over how much space has been Afrikan Resistance to Slavery. 


HM8: Maroon/Resistance History and Afrikan Wars
Duration or Frequency:  A complete unit or several lessons.


Resistance history in the Americas is rich with the struggles of the maroons. Maroons were Afrikans who lived independent of slavery and actively resisted and fought wars against it. There were maroon wars and activity in every major slave holding nation in the Americas, including Mexico and South America. Two of the most recommended sources on maroon history are Herbert Aptheker’s American Negro Slave Revolts and Richard Price’s Maroon Societies: Rebel Slave Communities in the Americas. 

Skills/Objectives: Historical Background on Maroonage


HM9: Anti-Colonial Wars, Historical Background of Anti-Colonial Resistance, Methods of Resistance, Biographical Studies 

Duration or Frequency:  A complete unit or several lessons.

Afrikans have resisted invasions into Afrika, and fought against colonialism and neo-colonialism in every region of the continent. It is of great and pivotal significance that students learn resistance history and not victimization history. 


The Ashanti Wars against the British went on throughout the 1800s. South Afrikans have a rich history of resistance to invasions and apartheid. Around the turn of the last century, the  Herero and other Namibians were willing to fight for their homeland against the Germans until the last of them died. The Maji Maji resistance was a campaign in East Afrika waged against the Germans.  The Mau Mau waged a courageous war against British colonialism for almost a decade. The PAIGC led by Amilcar Cabral, FRELIMO led Eduardo Mondlane and Samora Machel,  MPLA lead by Agostinho Neto were all great resistance struggles against the Portuguese. The great John Garang founded the SPLMA in 1983 and fought against the Arabs of Sudan for 20 years. The OAU leading anti-colonial generation of Nkrumah of Ghana, Selassie of Ethiopia, Nyerere of Tanzania, and the other leaders is a very neglected area in instruction with so much potential to open worlds of knowledge for the student. There is so much more that the instructor must consider with the history of Afrikan resistance. Afrikans never accepted slavery of colonialism, and it is a crime if students are left with that impression. See LM10 for literary perspective.   

Skills/Objectives: Anti-Colonial Campaigns


HM10: The Harlem Renaissance
Duration or Frequency: A complete unit or several lessons.

Under the section of Literature, see LM6, “Literature, Art, Politics, and Organizations in the Harlem Renaissance.”
Skills/Objectives: See LM6


HM11: Rise of the Pan-Afrikan / Nationalist Movement 
Duration or Frequency: A complete unit or several lessons.


Pan-Afrikanism usually refers to the unification of all Afrikan people, or at least a functional operational unity of sufficient numbers. Afrikan nationalism refers to the ownership of Afrikan communities and nations by themselves. These two concepts really are very natural and not unique to Afrikans. All people should be united and own their communities. This has been a struggle for Afrikans due to foreign aggression. Yet, there has been certain individuals who have marked their lives by promoting the interest of Afrikan people. 


These individuals and many others are very worthy of classroom instruction and learning: 


Paul Cuffe was a wealthy ship builder who used resources in the late 1700s and early 1800s to fight against slavery. His children were denied the an education, so he started his own school. He also was an early organizer of the Back to Afrika movement.


Martin Delany an anti-slavery abolitionist, a great speaker, and one of the leading proponents of nationalism and the Back to Afrika movement throughout the 1800s. His 1852 book, The Condition, Elevation, Emigration, and Destiny of the Colored People of the United States and Official Report of the Niger Valley Exploring Party, is still read today.  


Maria Stewart was an abolitionist, nationalist, and admirer of The Appeal and its author David Walker. She believed that Walker was an example of Afrikan manhood in the US. In 1833, she gave a speech in front of the Boston African Masonic Lodge, and she admonished the men for standing up against oppression the way Walker had done in the writings of his Appeal. Her speech was even more controversial for its time because women didn’t do regular public speaking as she did.   


Henry Highland Garnet, Paul Robeson, Marcus and Amy Jacques Garvey, WEB DuBois, Malcolm X are among the many others who the historically aware instructor will make time for in the classroom. The OAU generation of Kwame Nkrumah of Ghana, Haile Selassie of Ethiopia, Jomo Kenyatta of Kenya, Patrice Lumumba of Congo, and others cannot be overemphasized in the instruction on Pan-Afrikanism and Nationalism. 

Skills/Objectives: Knowledge of Historical Development of Pan-Afrikanism and Nationalism 


HM12: Civil Rights and Black Power Movement from 1950s to the 1970s
Duration or Frequency: A complete unit or several lessons.


The history of the Civil Rights movement is the most documented aspect of Afrikan American history. While it is significant, and should be studied, this movement ran parallel to the Black Power Movement. The two movements had a cross-influence on each other. Both movements are significant to Afrikan conscious instruction and learning. We must not only study Martin Luther King, but also Malcolm X. We must not only learn about the NAACP, but also the Black Panther Party. Students must learn some of the factors that led to the radicalization of youth in the 1960s. Mainstream education focuses on the fight for desegregation and totally ignore the struggle for Afrikan-Centered education. The 1954 Brown verses Board case is historic, but so is the 1972 launching of the Council of Independent Black Institutions (CIBI). 


The movements never achieved their ultimate objectives for many reasons. Of course, organizational politics played a role. Yet additionally, students must learn about how both movements were under assault from the FBI’s COINTELPRO operations. See LM12 for literary perspective.
Skills/Objectives: Knowledge Base of Social Resistance


HM13: Afrikan Historiography
Duration or Frequency: A complete unit or several lessons.


The historically conscious teacher must provide instruction not only on the significant eras and personalities of Afrikan history, but their must be instruction on the Afrikan historians and leaders who have brought Afrikan awareness to the masses, those who have dedicated their lives to the rescue and reconstruction of our historical memory. Some of these great scholar-leaders are Arthur Schomburg, Drusilla Dunjee Houston, Cheikh Anta Diop, JC DeGraft Johnson, JA Rogers, John Jackson, Chancellor Williams, John Henrik Clarke, Runoko Rashidi, Marimba Ani, Tony Browder, and so many others. Through these lessons, students should learn why Afrikan history was falsified, how it was falsified, and why correcting the myths about the past are so necessary for the future.   

Skills/Objectives: Background on Works and Lives of Afrikan Historians


HM14: Global Afrikan Studies 
Duration or Frequency: A complete unit or several lessons.

Arthur Schomburg, JA Rogers, WEB Du Bois, and as of recent Runoko Rashidi, along with a few others, have pioneered the global study of Afrikan people. What are the conditions, struggles, history, and accomplishments of Afrikan people throughout the world? What are the locales of the global Afrikan population, especially in those less documented countries and regions of countries? What is the situation of Afrikans in the Caribbean Islands, Central and South America, Asia, and the Pacific Islands? These are some of the questions of the global Afrikan studies researcher.


Runoko Rashidi’s contribution to this field is particularly impressive. He has dedicated almost his total life to recovering knowledge about the global Afrikan presence. He is the foremost world authority in this field traveling to countries far and wide to document the Afrikan presence. Rashidi has also been successful in making his findings available to a mass audience via the internet and his publications. Students must receive instruction on this of many neglected fields in Afrikan content. See LM11 for literary perspective.   

Skills/Objectives: Knowledge Base of Afrikan Global Presence

